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Why Study Grammar?

We study grammar because we wish to master language, and language cannot be easily 
mastered without grammar. Grammar is the study of what makes language work—the way 
letters form words, the way words form sentences, the way sentences express human thought.

An educated person wants to understand the rich variety of human thought enshrined in 
language of all sorts—books from yesterday and the last millennium, books in English and 
books in other languages as well. An educated person also yearns to express himself clearly, 
accurately, and completely. It is the study of grammar that yields the capacity to do this, and 
the student who sees the connection between the study of grammar and the mastery of lan-
guage will study grammar with zeal.

Learning Grammar, Teaching Grammar

We have designed Well-Ordered Language (WOL) with the understanding that many 
teachers who will use this book don’t know grammar as well as they would like. As a result, 
we have created a rich teacher’s edition that will enable teachers to review and deepen their 
own understanding of grammar even as they teach students.

We have also worked to provide a clear, incremental presentation of grammar in this se-
ries that includes plenty of illustrations, practice, and review. For example, in each chapter, 
students will memorize through song clear definitions of relevant grammatical concepts. 
Helpful analogies and attractive graphical illustrations at the beginning of each chapter in-
troduce and complement the concepts in the chapter. Students also will discover emerging 
from the sentence exercises a story that features characters who appear throughout the text 
and in the graphical illustrations.

Effective Teaching Methods

The series employs an innovative choral analysis method that makes learning enjoyable 
and permanent. With clear guidance from the teacher’s edition, instructors will easily be 
able to lead students through the choral analysis of grammar, and through this analysis, 

Well–Ordered Language
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students will see grammar embodied in the sentences they study. The program has been 
layered concept on concept, an approach that aids students in seeing and experiencing how 
a well-ordered language works and how it increases their understanding and enjoyment of 
literature, stories, and poetry.

Learning with Delight

We think that the right study of grammar should lead to delight. The traditional study of 
grammar should be more than mere rote memorization of rules; it must also include op-
portunities for students to engage language in works of literature and human expression. 
As students acquire a greater capacity to understand language and use it effectively them-
selves, they will experience joy and delight. This is one reason we have included for gram-
matical study beautiful poetry and excerpts from great literature. Students will see that 
their ongoing study of grammar will open up a deeper understanding of beautiful literature 
that both instructs and delights.

Compelling Need

In this cultural moment, there is a desperate need for language that is well ordered. To-
day’s discourse is often filled with ambiguity, equivocation, and crudeness. Those who have 
mastered a well-ordered language not only will stand out as eloquent and clear but also will 
be able to say well what they mean and to say what others will heed. It will be those with a 
command of language who will be able to mine the wisdom of the past and to produce elo-
quence in the future.

Ongoing Support

We have created not only a series of texts but a constellation of products that will help 
teachers to use WOL effectively. Visit our website at ClassicalAcademicPress.com for ad-
ditional support for using WOL, including video training (featuring author Tammy Peters), 
downloadable PDF documents, and other resources.

Thank you for joining us in this most important work of restoring a well-ordered lan-
guage for the next generation!

vii



The Well-Ordered Language series is designed to be flexible, adaptable, and practical. Depending 
on her needs, the teacher can modify lessons to meet particular classroom expectations. The follow-
ing options for teaching each chapter assume a 30–40 minute period.

Option A  
(4 times per week)

Option B  
(3 times per week)

Option C  
(5 times, one week)

W
ee

k 
O

ne

Day One
◊ �Chapter Introduction
◊ �Introductory Lesson
◊ �Introductory Practice

Day One
◊ �Chapter Introduction
◊ �Introductory Lesson
◊ �Introductory Practice

Day One
◊ �Chapter Introduction
◊ �Introductory Lesson
◊ �Introductory Practice

Day Two
◊ �Lessons to Learn A
◊ �Lessons to Practice A

Day Two
◊ �Lessons to Learn A
◊ �Lessons to Practice A

Day Two
◊ �Lessons to Learn A
◊ �Lessons to Practice A

Day Three
◊ �Lessons to Learn B
◊ �Lessons to Practice B

Day Three
◊ �Lessons to Learn B
◊ �Lessons to Practice B

Day Three
◊ �Lessons to Learn B
◊ �Lessons to Practice B

Day Four
◊ Fable*
◊ �Fable Sentences (PDF)

Day Four
◊ �Lessons to Learn C
◊ �Lessons to Practice C

Day Five
◊ Quiz (PDF)

W
ee

k 
Tw

o

Day Five
◊ �Lessons to Learn C
◊ �Lessons to Practice C

Day Four
◊ Lessons to Learn C
◊ Lessons to Practice C  or
◊ �Lessons to Learn—Review
◊ �Lessons to Practice—

Review

Day Six
◊ �Lessons to Learn—

Review
◊ �Lessons to Practice—

Review

Day Five
◊ �Lessons to Learn—Review
◊ �Lessons to Practice—

Review  or
◊ �Fable*/Fable Sentences 

(PDF)

Day Seven
◊ �Poem*/Poem Activity or
◊ �Practice Sheet (PDF)

Day Six
◊ Quiz (PDF)

Day Eight
◊ Quiz (PDF)

Lesson–Planning Options

*The fables for chapters 
1, 3, 5, 6, 7, and 8 can be 
found in the download-
able PDF. The poems for 
chapters 2 and 4 can be 
found in the PDF.

From the Sideline: 
Option C is an acceler-
ated plan for teachers 
who want to finish both 
WOL1A and WOL1B in 
one semester. 
 A teacher using Op-
tion A or B might find 
it useful to switch to 
Option C for a single 
chapter that is mastered 
quickly.
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Do you have a favorite word? Most people have favorite words just as they have favorite 
numbers or colors. So, what is yours?

Maybe it is an exceedingly (very) long word that your friends don’t know. Maybe you just 
like the way its sound rolls off your tongue. Maybe you use it as often as you can, or maybe 
you save it for special occasions.

We want to share one of our favorite words with you. You probably know what it means 
already, but you may not have thought of it as an exceptional word. Probably few people 
would name it as a favorite because it seems so ordinary. It is far from ordinary though. The 
word is . . . analyze.

One reason we love the word analyze is because it has interesting grandparents. Its roots 
are Greek: ana meaning “up, throughout” and lusis meaning “unloose, release, set free.” 
When you analyze something, you break it up into its parts and set them free!

Great thinkers are great analyzers.

Scientists who study bugs are called entomologists. They analyze insects by dissecting 
them. Sports analysts watch freeze frames of each motion of a single play in football to 
make sure the referee applied the rules correctly. Detectives analyze every inch of a crime 
scene, inspecting it for clues. These great thinkers are curious about what is inside an insect, 
a play, or even a crime.

Great thinkers are always curious. For them, analysis is an adventure.

You are a curious child, and your adventure in this book will be learning how to analyze 
sentences. You will take them apart, unloose their knots, and dissect them. Step by step you 
will learn the special function of each part of language.

Understanding the parts of something—whether you are a student, scientist, sports 
analyst, or detective—leads to appreciating the whole thing even more. Once you break 
something apart, it is natural and right that you should put it back together again. If you 
take apart a clock to see how it works, you will want to reassemble it so you don’t miss din-
nertime. Learning how to analyze sentences makes you more skilled at constructing them 
too, both in your writing and in your speaking.

The parts of language are words, and words are wonderful.

Introduction to Students
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In the Well-Ordered Language (WOL) series, grammar instruction is focused, practical, 
and lively. The curriculum is designed so that teachers and students actively engage with 
each other and with the grammatical concepts in each lesson, using language skills—
reading, writing, speaking, and listening—along with physical movement and song. You 
and your students will find that the thirty to forty minutes devoted to grammar instruc-
tion are among the most dynamic of the school day.

The WOL Marking System—Analyze, Analyze, Analyze
Analysis is the heart and soul of the WOL method. Each chapter includes multiple sen-

tences for students to analyze aloud and on paper, as a class and individually. Students are 
encouraged from the beginning, as the student introduction illustrates, to consider analy-
sis as the stimulating activity of a curious mind. Just as children naturally enjoy taking 
things apart and putting them back together, your students will learn that understanding 
how words in a sentence work together to convey meaning is intriguing and enjoyable.

The unique WOL marking system will help students identify the function of words and 
the relationship between words in a sentence. In Level 2 and above, WOL teaches classical 
diagramming alongside this analysis, but the analytic approach in all the levels is extraor-
dinary: 

◊  �The teacher explains the concept to students through active engagement with spe-
cific, carefully selected sentences.

◊  �The teacher models the structural analysis on the board while the students partici-
pate by speaking the analysis in chorus. Scripts are provided for you in the teachers’ 
pages that follow each chapter.

◊  �The structural analysis uses an innovative marking system that builds incremen-
tally, chapter by chapter, preparing the students for sentence diagramming.

Introduction to Teachers
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◊  �The students begin to analyze the sentences themselves, starting with choral analy-
sis and moving to individual analysis. 

To emphasize the importance of analysis to the method and to illustrate WOL’s mark-
ing system, here are sample sentences with complete markings, one taken from early in 
the curriculum and one from the end:

Leaves swirl around.

Gently the yellow oak leaves swirl around (in the schoolyard).

These samples illustrate what would appear on the student’s paper during a lesson. But 
more important than this end product is the lively, unfolding process, the progression of 
markings as the students chorally analyze the grammar. In addition, before analyzing sen-
tences in each lesson, the students already will have enjoyed singing or chanting the defini-
tions of key terms and practicing the grammatical concepts with short games and exercises.

How to Use This Book: Learn, Memorize, Review
Well-Ordered Language offers you a wealth of material—more than you will likely need. 

In order to teach students to analyze and mark sentences with enthusiastic competence, you 
can creatively modify the curriculum, adapting it to meet your particular students’ needs. 
The following pages explain the book’s structure and suggest a possible daily approach. To 
assist your lesson planning, we have organized each chapter into four main sections:

Chapter Introduction (first day, ten minutes)

On the first day, ten minutes of the lesson are allotted to acquainting students with the 
grammatical concepts and important terms covered in the chapter. Then, the students will be 
ready to participate in a choral analysis of a sentence, which models the focus of the chapter.
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◊  �Ideas to Understand: The opening paragraphs introduce the chapter’s main focus, us-
ing as an example an excerpt from poetry or fiction. (For enrichment beyond the scope 
of the grammar lessons, a literary appendix containing the complete poems and lon-
ger passages from the fiction has been provided as well as appendices containing brief 
biographical sketches of the authors and bibliographic information for the sources.)

◊  �Terms to Remember: After learning the basic ideas, students are ready to begin 
memorizing grammatical definitions. Students learn important terms by singing or 
chanting short, inviting songs or chants that keep this portion of the lesson light-
hearted and captivating. Adding movement and hand gestures helps. Each chapter 
introduces new terms and reviews pertinent terms that students have encountered 
previously. The book’s glossary includes the lyrics for all the songs as well as other 
pertinent terms and definitions. The songs and chants are available as a recorded 
CD or downloadable audio files at ClassicalAcademicPress.com.

◊  �Sentences to Analyze: This section is written for teachers to guide the students 
through an initial sentence analysis and to explain what happens in each step. At 
this point in the lesson, students recite together the analysis as the teacher models it 
on the board, marking the sentence with WOL’s unique marking system.

Lessons to Learn (daily, fifteen minutes)

This section includes daily lessons, labeled as Introductory, A, B, C, and Review. They 
are supported in the teacher’s edition by extra pages called Well-Ordered Notes. These 
fifteen-minute lessons are made up of four parts, representing a variety of methods and 
often including interactive games:

◊  �Review It: The lesson starts with time for singing or chanting key terms along with 
the CD/audio files. Students absorb the definitions in an enjoyable and memorable 
way as they stand while singing, do hand motions, and move their bodies.

◊  �Practice It: Next, the teacher warms up the class for the main task—sentence analy-
sis—with a short activity. This section is provided in the teacher’s edition only to 
give the students the opportunity to use the new concept in an oral exercise. The 
exercises are designed to be lighthearted and quick.

◊  �Learn It: During this portion, the pace is kept lively while further focusing attention. A 
five-minute lesson reinforces the concept introduced in the chapter or, in some chapters, 
explains a correlated grammatical concept that will be presented in the Lessons to Prac-
tice worksheet. The lesson could be oral, completed on the board together while students 
mark their books individually, or it could be written and reviewed orally when completed.
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◊  �Analyze It: Finally, the lesson climaxes with the students demonstrating the analysis 
of the grammatical concept, using WOL’s unique marking system. You model the 
analysis using the two example sentences, for which the markings and an analytic 
script are provided in the teacher’s pages. You should expect full participation from 
the students during choral analysis. The class should complete the analysis vigor-
ously, and you should never allow the analysis to become monotone or dull.

Lessons to Practice (daily, fifteen minutes)

This section corresponds to Lessons to Learn, and the pages are interwoven. Fifteen 
minutes of the lesson should be allotted daily to Lessons to Practice, which include work-
sheets for guided practice to be done primarily as a class. Choral analysis is to be done in 
unison. The teacher guides the class through the first part of each worksheet while the 
second part is to be done independently.

Lessons to Practice should not be considered as merely supplemental. They are an important 
part of the daily lessons immediately following the Analyze It section. If you find that the abun-
dance of material and exercises provided are more than necessary in a particular chapter, you 
would do better to omit an entire section—for example, both Lessons to Learn C and Lessons to 
Practice C—than to skip the Lessons to Practice that correspond to a given Lessons to Learn.

The Extra Practice and Assessments PDF (referred to throughout the book as “down-
loadable PDF” or “PDF”), available at ClassicalAcademicPress.com, contains extra fa-
bles, poems, and practice sheets for additional classroom lessons or for homework when 
needed. Please note that quizzes are also provided in the PDF in the same format.

Lessons to Enjoy (weekly option, thirty minutes plus)

This section provides a poem and a fable to read and to discuss as enrichment activi-
ties in addition to the daily lessons. It usually requires thirty minutes or a whole class 
period to complete. For each chapter, either the poem or the fable is found in the students’ 
text and the other is included in the downloadable PDF (and in the teacher’s edition). The 
material that accompanies the literary excerpt not only draws attention to grammar in 
action, but also provides you with a range of discussion and activity suggestions to help 
foster the students’ love of language. In addition, a page of sentences for analysis, found 
in the PDF, accompanies the fables. The characters and situations in the sentences match 
those of the fable. Students will see that well-ordered language plays an important role in 
creating passages of great beauty and meaning. In this way, as they master the particular 
grammatical concepts, students can balance detailed language analysis with time spent 
delighting in language.
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Pedagogical Principles and Guidance
The classical tradition has passed down a rich collection of teaching methods that 

have been successfully used for generations to teach children well. We encourage teach-
ers of WOL to become familiar with and employ these methods while teaching gram-
mar. Below is a list of some key pedagogical principles that come to us from the classi-
cal tradition of education. You can view training videos on each of these principles by 
going to https://classicalacademicpress.com/consulting/dr-christopher-perrin/.

◊  Festina Lente (Make Haste Slowly)

◊  Multum Non Multa (Much Not Many)

◊  Repetitio Mater Memoriae (Repetition Is the Mother of Memory)

◊  Embodied Learning

◊  Songs, Chants, and Jingles

◊  Wonder and Curiosity

◊  Educational Virtues

◊  Scholé, Contemplation, Leisure

◊  Docendo Discimus (By Teaching We Learn)

A Side Note about the Side Panels
The side panels furnish both the student and the teacher with additional information 

that stimulates discussion and further learning. There are four types of panels: two for the 
student (To the Source and Off the Shelf) and two for the teacher that do not appear in the 
student edition (From the Sidelines and Fewer than Five).

◊  �To the Source helps the students understand the etymology of various grammar terms.

◊  �Off the Shelf provides more information to the students about books mentioned in 
the chapters and is there to pique the interest of the reader.

◊  �From the Sidelines provides general pedagogical tips from teachers to teacher. It 
also gives helpful tips about specific content in each chapter.

◊  �Fewer than Five provides alternative activities for class sizes smaller than five stu-
dents, such as homeschool classrooms, tutoring situations, and co-op learning envi-
ronments.
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